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e thiz pracriioner’s perspecsive on service-leaming research the author calls for g wiore arnrricaliv-bayed
approack 10 practice and o mere practivel spprosch to waserch. A more empivically-bossd appreank o
praciice cat enalis practitionery to yrengthen their programs and influence the dimciion of reveorel, A
pracsice-crignted approgck to research can enable researchers to identife and dovwment sereice-learning's
ommeomes as well as methods for achisving those outcomes, which wifl sengthon praciiioners’ caparins o
develop and implemess cxemplars programs ard courses. Recommendatlons ave sude 1o bring prociition-
erk and reseurTiers segether 1 srrengthen fnee divections for service-dsraing tesearch,

Thie end of the Twendeth Cenmury has been kind
ter service-learning, What was once 8 very margingl,
largely unheard of “slternative education” stestegy
has now become slinost cormonplace in the carric-

" ula of both secondary and post-secondury education

irstiudions. There ave many ressons for thiy rapid
profilerafion - pionsering work of early practition-
ers; supposl by peesidents on thelr respective cam-
pruses sl through Carpus Cormpoct: sl “Learn snd
Serve America Higher Edocation™ financial support
available through fhe Corporation for National
Service, Anather bnportant costributor to s profif
aration I8 e small, bue growing body of research
thet has began o demonstrms the pogitive ouicomes
associgted with service-lemming for stodents, com-
murnitiss, faeulty, instioitions and schools (Byier,
Ciles, & Gray, 1009, This Titsrature has enabled spr-
vice-learning advocstes o demopstrsle thet the
pimerons posbive opteomes of dus pedagogy are
based on mere then just conjecture or faitk. Research
hias dernomstrated that stodenss lessm faster and mors

“deeply taough service-learming than in more wadi-

tonal forms of education. Coipmurities are served,
Scheols and netinions changs.

The advances ire both service-learning practice and
research are good news indeed — surprisingly good
mews 1o those of s who experienced service-lems-
ing's vardy days. Bat, while colebratimg theve consid-
evable achievermenis, we should ask if this research
has affected practics in any subsiantive way, After slf,
one parpose for condueting research is 1o improve
practice in a feld. Unforunaiely, as T Saten 1o sep-
vice-Jesrming practitioners, 1 do not bear them
describe their work az influenced by service-Jeamsing
research 10 sy substansial degree. One repson for
this may be the activist learning and working styles
et of us bring to owr work, Perhaps we pesd o

chanpe our arientaron towerd empivicatly-bused
knewledpe. The other explanation for this research-
peactice gap may le iy dic ootcomes-oriented goals
and diection most service-loaming research has
tdoen sor far. If this research is to play 2 stronger soke
in affecting practice, servive-leamninp researchers
may need w expand both the focl and methods they
utilize to exanine the field

The Nature of Service-Learning
Practitioners

Wi Tomowe Trome research into the histary of service
tearning (Stanton., Giles, & Cruz, 1999) that its sardy
practitioners were drawn to this work to contribute w
comurmenity and student development, and o change
¥-12 xchools and snversitios. These pioneers wers
organizers il tinkerers feelmg ther way twward
establishing on altomative and what they suspected
wa & potentially very powerful pedagogy. Whils not
opposed to theorstical Hterature, these practitioners
temwded toowse it o oxplain their work wether than o
informs it Early practitiovers of service-learning
developed thelr instroctional methods from a gut
serse of what worked theough tial and eror, raiber
tharn frone amy carefufly sonducted research: or evaly-
atiom. In a way, they wers experiential learners using
son-systemaic tieans o make the scadery 8 mors
supportive s epabling place for other experential
learniors,

While there has yet to be any comparable research
inko the cument practitioner pool, many of foday's
service-foamning educaters sppear to heve similar
approaches to practics. Like the ploneers, many are
activists focused on developing and sustaining their
Programs, serving communities, and empowering
and educating teir students. These are complicated
tasks, for sure. Bt like most active professionas,
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ineduding teachers, they tend o form their practios
meore frosn & casual, snecdotal, observations!
approach o what “works™ in their vwn expenieace
and duwt of thelr colleagues than from thelr owe o
olbers’ systematic ansbysis of carefally endestaken
cbsérvation, evaluation, or wiher forms of nguiry

There are both positive and Beiting aspects to das
‘experientisl’ spproach o profesdonst work, B they
are combeions, reflective eaperiential leamers, with
somne awareness of therr folbles, prectitoners will be
starsitive T what is happening ta thelr programs and
open o change when i s appropriste. On the other
hand, siore 8 ovitical wsk o offective expenestial
learning is perceiving experience clearly, oot thiougl
tenses clowded with bias, past expertence, vt ideo-
gy, practiionsrs may not shwavs “ses” what ig real-
v happening, of their meplangtions for what they see
may be colored. Ag Bowey (1951 admonished vs,
experivace cin be “mis-edpcative.”

In addition, we practitioners often fail 1o apply ©
out own work the findings of experiential leaming
theorists such a5 Dadd Redb fwho defined lesming
as the wansformation of expedence through crificat
reflection, abstract conveptualizetion, and active
experimentstion (1984)]. Drue 1o Grme prssunes, ml-
Hile wasks and vesponsibilites, and 1o oar activist
natore we ey Tl Yo wilive te reflecive processes
(Boud, Keogh, & Walker, 1985; Eyier, Giles, &
Schrndeds, 199G Schin, 1983, 1987 which we
reguire of cor students, And, even iF we refleet o
celly on sur work, we ofwen Bl to dank theougl,
develop, and srriculate ressarchable guestions about
i, moch ks investipate these questions B sny 5%
tegnatic waw

The consequence may be that we are downg our
progrens ad cotrses & disservice. For example, we
oEy assune that discussion of sindents™ service
experisnces it the context of assigned, relevant read-
ings provides an effective prawis experience. for sw-
depts, enpblioy them o ok specific theorles with
specilic phenomena they bave observed. However,
do we really keow how o faciliate such discwssion
mns: effectively? What does an effective praxis dis-
cussion Iook ke i ferms of participation and lead-
epshap of all invelved? Whar woull @t sound Bke in
wermas of content, facts, sory-telling, ew.? Content
analyses of systematic vhservalions, Inerviews. s
dialopues could vield mswers 1o these questions. We
cowtd conduct tess explorations ourselves, & advo-
cated by classroon assessment leaders Angelo and
Cross (19933 o0 we eould call upon owr more

ssearcir-oriented colieagues w take them on

Pimally, in addibor to uwedensbing our own
ressarcly, we practitioness st better ptifiees existdng
scholarship, which has the potential for tmproving
practice. D we follow the Herature? Have we testad
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those findings we cotse actoss that have relevance o
ey work? Do we daloeue with o resesrch col-
lesgpay sbout the degree to which we see their sehal-
arslipy as applicable, v have we atierapred in any
concerted way o infleence what and how they
research? I we fuil 10 explore these kinds of ques-
ticens both among onrselves and with the research
STy, We risk shopt-changing our smdents, our
coenranty partners, aed ourselves — as individual
practifioners aud g8 # collective, hopefally maturing

profession.
Changing Researchers and Research

Those whoa have been comduciing service-learn-
ing resewch have also contsibwed o the practice-
research ey in this Beld. Part of fis has o do with
the fact that, for o variety of very good reasony,
most service-lesrning rescarch has teaded 1o focns
meors on cutcommes than on the methads needed 1o
aehieve those outcorses. This is largely becauss
much of the research has been funded by founds-
toms amd government agenciss, which seek w bet-
ter wielerstand the resuls of thelr vestment in
expanding and instiomtionsbizing servics-learning
practice. This priovitzing of outcomes is also dae 1o
the fso that practitioners, educsion leaders, mnd
inerested rescarchers have all been graspimg for
empirical evidence that will suppont thedr efforts w
advorate for seevice-leaming — in the academy,
with Tanders, and with policy makers. So. services
learnimg veseareh in it infancy, even when peacti-
tioners hive carmied # out, has been supported by
and intended prinarily for audisnces other than
practitionsys, Tharefors, regardless of practinoners’
posture woward enginical knowdedge, # wag uot
likedw 1o have much bnpac on practice.

in evder for thds to chonge researciiens must Hocas
miewe of thelr tiguiries o the astual phenomena of
service-lpaming practice a8 well as fis outcomes,
While praciices and outcomes we obviously inler
conneered, we need B know much more than we do
o ghout whal makes fhe components of setvice-
fearming pedagngy effective — for students, commus-
abty permees, Taoully, and institations,

Byler and Giles (19%9) have made an important
comribion to this bridge-building by ldentifving
progiem componenis (Le., placement quality, appli-
cafion, watten reflection, discossion, diversity, and
commonity voice) thal are predictors of pood ser-
viee-learting outenmes for students, But their effors
were not intended woroveal i any detal]l how thess
components work st effeetively. There we ramer-
ous gusstons in oeed of resesrch related w ench of
these components that lmve crossed my soisd 8 §
have designed and facilitated service-leqming over
the vears.
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For exsmple, Byvler and Giles {199%) desoibe
placement quality as “n context in which studesis can
exgrcise initigtive, ke responsibifipy, and work as
peors wilh pracitioners and conymunity members™
ip. 1681, Greham (1974), writing about experiential

Tor an individual stadent as providing that sadent

- with "a manggeatile confrontadon with novel saspon-

sibthiry” Dedve, Minte, and Swewart (1990) offer a
framewrork for lnking scudenis’ service interests with
their emetional and inellecroad development. These
and other developimental models can he belpfad fo
practitioners as they consider she placements for sta-
dents. Boy, they will not be deawn upon in 2 regular
way by practtichers uaill we can more concretaly
daseribe and assess the stages of developing caparity
af diverse stedents and B “sospeabiiin” of new
responsibilities in serive placements in onder o
make the most approprisee msch, Thes is a major
methodologioed challenpe for service-lesrning
research,

Furernore, what are (he most effectve methods
Foe enabling stdents to, “link what they are deing
the classroom to what they are experiencivg in tie
cotprmimity and vice versa” the “application™ com-
pone W service-learning identified by Evler and

Giles 19990 a5 “ofier: the srongest predictor of

lesrning outcomes, problem-solving and oritical
thanking, and persosctiee trensformation” (p. 170
How do students “see” and experience these applica-
aons? What does the fzacher do? What work does
she wnd the commuity partaer/supervisor assign and
how do they respond W the assignments? While i
wag bevond the scope of Byler and Giles” research o
febentify and describe best pedasosion] practices thar
enabili students to sk chissromme-cormmumity links,
we need W koow a lof inore abour this process than
wE g now,

With regard to written and oral reflection, while
wi know that ournal assignments and seminas dis-
cussions facilitate these processes, we dir got Jmow
empirically which ones are more effective than oth-
ers. Should they be intercopneciad or staged? What
ofter medinms might be wsed, and how, in order 1o
enable effective reflection and application? Shoud
paricuiar mellection provesses be employved hased
on the gender, ethmicity, or fovel of avademic
greparation of z partcslar group of students, andéor
e matare and dutation of the service experience?
What other varisbles will infleenve oritice] reflsc-
tion? Resvarch can answer ihese practise-nelged
CpREETIOE,

Byler apd Giles {19949 use the tenm “diversin™ 1o
refier Wy e “opporinity [stadernns ave] to work with
peogie fom diverse ethnic groups duning the course
of thelr service-leaming” and describe it as “a pro-

Gictor of most messores of slerentype raduetion and
wlersmes and personal development™ {p. 177, How
does #is work? What measares should practiioners
emplay o esups e “vight” rchness of dversity in
thetr prograrns? In what ways and 1o what exten do
different groups of students experience Jiversiyy dif
Ferently”? What orientation processes and oo-oing
attenton to dversity lssues are most effective in
prepuring and sppposiing shudents 1o work in moli-
dtural commmmities? What onentation w diversity
should we seek In eomrmunity partners?

Finally, while Eyier snd Gilds (71999} identify
“eomesity voice”™ a3 onitical o nsuriog ti s
deniz “meet needs identified by members of the
comrmsnity” (p. 178, and flude it as @ predicior
of students’ development of community-oriensed
values (eup dolerance, coltursl appreciation, mawed
e service, veluing & cmeer in sorvice, and roaliving
vhat commaneniey partners “are ke me™y fp. 179 we
still do not know bow 1o best engage the communi-
ty us an sffective partnes. What are the mest effec
Hve ways for practitioners to enable “éomminity
wodens” 1o be expressed and heard? How do we most
effectively align what community groups desire
with what we wish tir tesich and what we want st
ety t Jearn? How can our it in the bnefis for
bott: stoderts and componities that atise from
mutually interdependent service and learning
becoms more of @ sclence?

To address these questions offecively and offer
answers that are both informative and accessible to
practifioners, vesesrchers may have to diversify Sl
methods. Quantitative, ontcome-Tocused Tnguiry will
need i be complenmented with more indoctive, gual
imtive, and phenomenologicsl approaches. We need
“portraits. of practice” {Lightfoct & Davis, 1997
Soep Pope, Baterburg, Addison-Jacohson, & Hil,
E903Y, descriptive pletes of progrsm, casstoom,
amd service placement activities that practitioness can
congribute o and fearn Trom ae they seek 1o sirength-
en the service and leerning that wmie place in their
vonrses and prograns. Just o8 practitioners st
become more interested o and more effecive advo-
cates for practice-oriented reseach, rescarchers and
thess who sapport them will hewe to beoome mo
imerested in describing, reflecting on, and snalyzing
the practice experience.

A Call for Practitioner-Researcher
Collaboration

Al o often i service-dessning snd other profes-
shonal felds. those who do de work e the speci-
twens to be examined by these whe do the resesrch,
The gouls for. and divection of, systematic ingairy
imer the impact of 2 field and s practicr are mainly

121

4/19/2011 10:20 AM




Bringing Reciprocity to Service-Learning Research and Practice

Yof2

Ntanton

st by those outside the scope of mguiry. As ou-
siders, they look im fo ses whal is happening,
Praciitioners, those who have the most at stke,
beoome victime-like, even when the researcher’s
intentions are constructive, by nature of the passive
rale they play as the observed ~ & mole, a3 noted
ahowe, that they choose as ofters as they have been
assigned.

Practitioners can gain reciprociy and nedress this
imbalasce by becoming more “research-oriented” iy
their practice, undertaling & more systematic, reflec-
tive, inguiring, “clinical parspective”™ (Schein, 1987)
toward thetr work, Artienlating hypotheses that result
from. & tore maeing senee fowasd prectice will
erable them w mesemrch thelr practics and have
stronper infloence on the general divection of service.
learning research,

T nern, resesrchers con do dher pant o become
more alfied with the practitioner community by
refovusing thelr mapuives from the end point of ser
vice-learning to what happens atong the way, and
by corefully Bsening w, collsborating with, and
oheesving the experlence of thoss so engaged
teachers, ; admimistrators, students, and the comme-
LY prtness,

My wvision wonld have practitionsrs  and
resewrchiers working hand o hand in “pariicipatory™
(Park, Brvdon-iller, Ha’Ei &Iﬁﬁfﬂﬂﬁ 1993, Whe,
I9211 or “cooperathw™ {Wagmer, 199%) sescamh
sesking o undezstond both the power anc’i the process
of effective expericnce-bised service-learning, Cur
maimml pmc;iﬁmm mganiwiﬁm mukl call et

EGT}" SEVICE- immmg meeamh “ﬁ@ﬁaha ratories” or
other tovgpemative smuctures could be destpred ang
structred W being  together service-learning
researchers with pracrifoners and comununity pari-
rers b investigate practice, and thereby integrate the
research function of the scedemy with both it teach-
ing and service functions i innovative ways. Indeed,
singe this anicle has been written from a practition.
er's perspective, it mecessarily wadersepresonts the
perspective of boih reszarchers and compinnity part
ners. Perbaps the next time this topic is sddreszed it
will be co-developed by & practifioner, & rescarcher,
and & comanunty parmer who have oversomes barti-
ers that have peeciunded these groups from working
togetier in the past. Such s endertaking would both
reflect and encourage practice and ressarch in fis
field that iy moore weaprocal, matually suppotting,
and altimatly mealy mterdependent.

b these amd other wave, practitionsrs and
resenrchers can work hand i hand o vedesstand
both ke power and e process of effective, experi-
ence-based  service-learming.  Service-learning

- eevwsrch can begin lo skpress the mcprocal values of

123

hitp://quod.lib.umich.edu/cgi/t/text/pageviewer-idx?c=mjcsl;cc=mjcs]...

service-desrmng praciice, 8o that research combined
with practice “adds value to each and transiomes
both™ (Honnet & Poulsen, 19893,
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